Get to Know My Child

Personalize this letter of introduction and hand it to the teacher during the first month of school.

ey

Dear [Teacher's Name],

We wanted to take this opportunity to help you get to know
[Child’s Name] better. He is smart, but he often struggles in school
because of his ADHD and deficits in executive functions. The more
you know about him, the easier your job will be and the more
successful he will be in school.

First let me tell you about his strengths:
> Creative
> Kind and respectful
» Eager to please adults

[Child's Name’s] special interests and talents
> Athletic; a great swimmer
> Understands and can program and repair computers
> Does electrical repairs around the house
> Loves video games
> Enjoys socializing with friends

Most of [Child's Name's] challenges are due to his diagnosed ADHD and executive function
deficits:

> Daydreaming

> Finds it hard to gel started on and finish his work

> Forgets homework assignments

> Forgets to turn in homework

> Weak written expression—finds it hard to get his ideas on paper and to organize them

> Difficulty memorizing math facts, learning foreign languages, and completing

complex multi-step algebra probiems
> Slow writing and reading——as a result, he produces less written work

Previous teachers have found these strategies to be most effective. He has a Section 504 Plan,
which has been helpful in recent years.

> Select someone to gently remind him to get started

> Tap him gently on his shoulder to get his attention

> Give him a quiet place to take tests

Our child wants to do well in school, even though it may be hard for him at times. His [dad]
and I are willing to work with you any time. Let us know if texting, email, or calling fits your
schedule best. Here's our contact information: [t11-111-1111; name@email.com).

We look forward to having a great school year,
Warm regards,

IYour Names({s})]
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TALKING ABOUT ADHD

The Meaning of ADHD: Clear Explanations for Complex Kids

The more your child understands about ADHD — its causes, symptoms, and treatments — the better,
Learn how to expiain attention deficit disorder in a way she can understand, and teach her it's
nothing to be ashamed of,

BY LARRY SILVER, M.D.

Your son or daughter has been diagnesed with atrention deficit disorder (ADHD or ADD). You’ve done
your due diligence, learoing about the condition and how the symptoms affect himg, academically and
sociatly. But have you explained the reaning of ALHD to your child? Does she enderstand what it is? How
it steers her focus and impulsivity? Why he is taking medication and how it works? Saying, “You are so
hyper all of the time” makes your child fea] he is doing something wrong. Saying, “Sometimes your
brakes don’t work so well, sovou say and do things that might upset your friends” is better.

How Can You Explain What ADHD Means?

Explaining ADHD to your child, and giving him the words to tell you how lis symptoms affect him, will
allow you to work mare effectively with doctors, teachers, and family members. Martha’s third~grade
teacher tells her mom that she is not paying attention during math period. Martha knows tow ADHD
affects her and knows the reason for her inattention. " sit next to a window in math class, and T can’t
fitter out the noises coming from the playground. The noises make it hard for me to listen to the
teacher.” Martha’s mam asks the teacher to move her daughter away from the window. Her grades
improve.

Alex, a fourth-grader, gets into trouble running around and bothering the other kids during lunchtime,
Like Martha, Alex knows about ADHD and knows how to taik about it. His dad asks him why he is acting
up. “Dad, my brakes work fine until around 11:30. Then, they don’t work too good, and it is hard for me
not to run around.” His dad asks, “When do your brakes start to work again?” Alex says, “When [ go back
to class after lunch.” Alex’s dad realizes that his moming dose of medication wearts off around noor and
that his afternoon dose doesn’t kick in until he returns to class. That explaing his hyperactivity in the
vafeteria. He asks Ale¥’s dactor to switch to a longer-acting medication, and the lunch-period probleins
sLop.

[self-Test Condd Your Child Have a0 Executive Function Deficie?)

f your child doesn’t understand how ADHD affects him, fie can't tell you what’s bothering him. Worse,
he feels bad about his behaviors because he doesn’t know what’s causing them.

Using the Right Words to Explain the Meaning of ADHD

There ate three groups nf behaviors that you may need to explain. Some kids will have one of these, some
twa, and gthers all three.

» Hyperactivity: difficulty sitting stil}; being fidgety and squirnry.

& Tnattention: This might be noticed as distractibility (difficulty blocking out unimportant auditory
or visual stimulation, having a short attention. span); lack of attention (difficulty blocking out
internal thouglits); executive function difficulties (probiems with organization of materials and
thoughts, resulting in losing, forgerting, or misplacing things; difficulty organizing and using
information; difficulty with time management).

s Impuisivity: speaking or acting without thinking.

Once you know which behaviors your child exhibits, use the right words to describe them. Here’s what |
tell patients:

Explaining Hyperactivity to Children With ADHD

“Qur brain is amazing. It has one area that makes our muscles move. [ think of the padal in a car that
makes the car move. It's called the accelerator. Next to this pedal is another one calied the brake. The
brakes slow down the car. Some children have a problem with their brakes, so the motor is always

runezing and it is hard to slow down ot stop the car. When your brakes don’t work well, it is bard to slow
dewn your body.”

[Making ADD Lexs Seann: “Yoar Brain #s 3 Forrari ]

Explaining Distractibility to Children With ADHD

"“Qux brain is always reacting to things we see and hear, [f we paid attention to everything around us, we
couldn’t pay altention to the teacher’s words or to what Mommy is asking you to da. Qur brain has a way

https:/fwww.additudemag.com/the-meaning-of-adhd/ 1/2
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of blocking out what is not important, so that we can pay attention ro what is important. [ call this part of
the brain the filter. One set of filters blocks out unimportant sounds and another blocks put unimpartant
sights. Your filter for blocking out unimportant sounds is not werking well. So anything you hear comes
right in and gets your attention, distracting you.”

Explaining Inattention to Chitdren With ADHD

“In addition to being able ta block aut ynimporrant things we see or hear, we often have to block aut
unimportant thoughts. When { ask you to hang up your coat, you may be busy thinking about the play
date you will have with your friend. Gue brain has filters to block out unreiated thoughts, so that we can
focus on'what we should be paying attention to. If this filter is not working, you seem to be distracted
because you are focusing on other thoughts.”

Explaining Executive Function Prohlems to Children With ADHD

“There is a part of the brain that helps children keep track of their things. | call this the organizer.
Somnetimes your organizer does not work as well as you would like. So you might lose, forget, or misplace
things.”

Explaining Impulsivity to Children With ADHD

“Qur brains have lots of thoughts and ideas running around in them. Some thoughts are helpful; some
aren’t. It is important to think about all of them and to pick the right ones to act on. To do this, our brain
has a part I call the pause button. When you press it, you tell your brain to wait until you have considered
all of the ideas fleating around 1t your head. If your pause button is not working weli, you act on your first

thoughts. Only kater do you realize what you have done or said, and wish that you had thought more about

it

Explaining Medication to Children With ADHD

“Your brakes don’t always work well, so Mommy and the teacher get upset with you. This medicine will
help your brakes work better, so that you are not as hyperactive. People will not be so upset with you, and
you will feel more relaxed.”

When your child understands. her ADHD and how it impacts her, life becomes less unpredictable and
confusing. She will understand why certain behaviors happen, and not get down on herself for having
thermn. Find your own words for communicating with your child. You — and she — will berefit.

A Guide to Explaining ADHD to Your Child]

Updated on June 4, 2019

Copyright © 1998 - 2019 New Hope Media LLC. All rights reserved. Your use of this site is governed by

our Terms of Use and Privacy Policy. ADDitude does not provide medical advice, diagnosis, or
treatment. The material on this web site is provided for educational purposes only.
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Talking to Children About LD
By: Anla Siwek {2609)
In this article:

= Griffin's story

+ Acrucial understanding

« Sienna's story

» The traffic metaphor

» Griffin's new way of thinking

+ About the author

As a school psycholegist who has worked in a specialized academic setting with children diagnosed with language based fearning disabiiities,‘ I h?ve too often ]
encounterad countless numbers of genuinely bright children who sincerely belisved they wera just plain stupid, Often this erroneous conclusion is drawn when children
have ne other way to expiain their learning differences to themselves.

I've found that for most of these chikdren, there was & general misunderstanding about the learning differences they have. Although they could name their learning

disability {LD), they lacked an understanding of what an LD is and how tc compsehend the nature of their own challenges within the context of their learning
differences. It Is very important to explain learning disabilities to children.

Griffin's story

Griffin was brought to my office by his language arts teacher when he was nine years okd. He appeared younger than his age with radiant green eyes and curly red
hair.

Griffin had & history of crying during language arts class. In the first grade it was endearing and easity remedied with a hug from the teacher, However, now in the
fourth grade, classmates ridiculed him over his emetional outbursts, When he perceived he didn't know an answer, which accurred quite frequently, Griffin cried,

Despite great afforts to do his best, Griffin's weakness in writing far exceeded his strengths. He had an excrudiating time conveying his thoughts and ideas in written

format, As Griffin waked hesitantly into my office, I heard him whisper "No one can help me, My brain is broken," His shoulders slumped, his chin met his chest,
Griffin appeared deleated.

A crucial understanding

Alearning disability is a neurckgical glitch that craates differences in how the brain is wired. These differences make it difficult to acquire certain basic acadamic skills
appropriate for an individual's age, level of intelligence, and education. It is not yvet known what causes LD, however it often has a8 genetic component, a characteristic
that runs in families {Nationaj Center for Learning Disabilities, 2001; Pennington and Giiger, 1996),

The most common LD is dyslexia, which is a language-based LD (Shaywitz, 1598). Though there is no single indicator, individuals with language-based LD experience
difficulties acquiring and using language, Far example, common probtems include learning the sounds of Jetters, accurate and fluid ward recognition, speiling,
cemprehending what is read, copying letters and numbers, retrieving words, organizing thoughts into spoken or written form, and associated memory difficukies. (IDA,

2008). Many individuals also struggke with their ability to make and sustain friendships which may he due in part to sodial immaturity and difficulty interpreting social
cues (IDA, 2004).

If unaware of a child's Jearming differences, parents and teachers can see a child with exceptional qualities who does not try hard enough. This could not be further
from the truth. The child with LD exerts great effort to complete difficult tasks. Yet without adequate supports, they often fail,

When these bright and motivated children fail, they often have no idea why. Those children whe lack an understanding of their learning challenges may be at risk of
developing depression (Bender, 1994; IDA, 2004) or anxisty disorder (Stein and Moover, 1989). Some symiptoms barne of children's frustration and negative feellngs
are: defying parents and teachers, lashing out at siblings and peers, ignaring rules, erying easily, preferring to be alane, developing sleep and/or eating issues, and
suffering sumatic complaints such as stomachaches and headaches,

Many parents report that they don't want to talk to their children about LD for fear that talking about LD makes 3 chitd feel different. Acknowledging that their child
has a learning issue may provoke in parents feelings of guilt or shame, For some it might even trigger personal feelings of helplessness since they too struggled with
an LD in their ¢chilchood.

But in my experience I've seen that that the parent who avoids talk of LD in the home often fosters a sensa of denial that inhibits their child from seeking the help

they need. I encourage parents to find a way to explain LD to their child, Whether they do # themselves or seek guidance from school counselors or teachers, itTs
crucial that each child understands their jeaining differences.

Sienna's story

Sienna was in the third grade when she was brought to my office for the first time, Her teachers reported concern that after two years at the school, she hadn't made
friends and rarely participated during recess.

Sienna was a charming eight year old with twinkling biue eyes and jet black hair, She favored pink converse sneakers to match the array of colorful hair barrettes she
wore, One an ane, she was quite bubbly and persenable and foved to share steries about exdting family vacations and adventures with her laboradeodle, In addition,
she was an impressive arlist, However, at recess, Sienna presented as a different person, What I observed supparted her teachers' concerns, During games of kickball
ar caich the flag, Sienna could be found sitting quietly on her own, close by but never part of the group.

Sienna was quile nervous when she entered my office. She kept her gaze towards the fioar and played with her brightty painted fingernails. I watched as she shifted
uncomfartably in her seat, [ pulled out colorful paper and markers and invited Sienna to draw with me. Suddenty her mood changed. Sienna's eyes met mine; she sat

up in her chair and eagerly worked at finding the perfect color markers. As she relaxed, she begar ta smile, and then laugh. In time, she began to relay funny storles
abaut her new baby brother.
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1 asked why she often sat alone during recess instead of playing with the group. She shrugged hier shoulders to let me know that she didn't know why. I continued my

questioning until finally she reported, “Every time T try to play with the other kids, 1 mess up. I get confused and run the wrong way or someone gets mad at me for
doing the wrong thing. 1 just stopped trying and it makes me sad."

When I thought back to previnus educational evaluations that initially detected Sienna's learning challenges, it accurred te me that Sienna's difficutty in comprehension

along with memory problems made it difficult for her to follow the guidelines of games. She needed game rules to be broken down into manageable units of
information and required frequent reminders.

1 explained to Sienna why group games were often difficult for her and how it made sense given the LD she had. She was initially surprised‘ to hear that she had ‘an
LD. "My mom tells me that nothing is wrong with me." I made sure to explain that nothing was wrong with her but that her brain was wired differently than children
without LD. T helped put into context her learning and social issues considering her learning disability. At the end of our conversation, Sienna looked relieved. "1 get it
now; it's not my fautt that T don't get certain things." In time, Sienna's participation in group activities increased dramatically.

The traffic metaphor

Through years of practice, I have developed a simple approach to explain 1D using words that children understand and remember. Following is language that paf'ent
can yse to talk to their children about LD, It is recommended for children stasting in the fourth grade, but can be modified for younger chidren. The language used Is
purposely simple. Metaphors are used to describe complicated brain functioning so that chikiren understand what an LD is and how it makes learning difficult,

Step 1: An explanation of how everyone learns

Explain to the child that all learning takes place in the brain, Everything we kriow now and will leam in the future happens by taking in information around us.
Information gets brought into the brain through efaborate systems of speciafized mechanisms traveling on pathways throughout the brain.

Instead of using the technical terms for these real systems, 1 prefer to talk about them as cars and highways. The brain is made up of millions of pretend highways
with millions of pretend cars traveling on them super fast all the time. These cars transport information to different areas of the brain. You know what your mother's
voice sounds fike because that infermation was sent in a car fo a special area in your brain that keeps that information whenever vou need it.

There are many different areas in your brain and each holds different kinds of information, § call these areas In the brain garages. There are garages for information
on words, nimbers, feelings, and so much more, When you learn new things, It's like the infermation travels inside cars on highways, heading toward specific garages.
Simitarly, when you want to get informaticn you learned awhile ago, it's like a car goes to that specific garage, picks up the information, and drives it on highways to
take 1t to the place you need it.

These cars travel super fast because there are no obstades like traffic lights or stop signs to get in thelr way. It can take a car less than a second to pick up
Infarmation from a garage and get the information ta whare it needs to go. Blinking your eye takes longeri

Step 2: An explanation of what it means to have a learning disability

When you have an LD some of the highways in your brain have traffic jams. Not all the highways in your brain have traffic jams, just the ones that are affected by
your LD,

When cars sit in traffic Jams no one knows how long it will take them to get to their final destination. Sometimes it can be a quick traffic jam and sometimes it can feel
like forever!

If you're somepne with an LD, having a traffic jam on your highways to the reading, writing or math garage can feel very frustrating. Think about the fast time you
were stuck in a real treffic jam - maybe you were on your way to school or saccer practice or a friend's home for a play date. Was it fun to sit in traffic? Were you
frustrated? angry? bored? annoyed? tired? Or you just didn't care? You probably got to where you needed to go but it just took & long time,

Traffic jams can cause a bt of problems. When you have a reading LD, trying to sound out letters on a page can take a jong time, That is because there is a traffic
jam going to the reading garage (where the words get stored) and the cars move very slowly. Sometimes you might confuse sounds for some letters like B and I, you
might make Up seunds or you rmight give up because you are elther embarrassed or too tred to continue, When you try to do math, you might confuse the symbols so
you zdd instead of mukiply or you might line up the numbers in a2 subtraction problemn in the wrong order and 2nd up with the wrong answer, Even trying to tell a
story can be a problem because of the traffic jams. Sometimes, you say things iike "um," "one second," "that thingy," or "you know," because you can't find the right
words to explain yourself,

Step 3: Help the child understand that their potential is limitless

There are great challenges abeut having an LD, The good news is that there are tricks that special teachers or tuters can teach you to mzke learning easier. [ call
these tricks "side roads.” Using side roads help your cars get to where they need to go faster..

The thing to remember, though, is that these side roads are unpredictable; sometinies they get to where they need to go super fast and sometimes thay take a long
time because of obstacles like traffic lights, stop signs, and children riding their bicycles. You just never know what wilt happen on a side road. That means that even if
you use a side road when you're spelling 3 word, you may still make mistakes, But taking a side road is always faster than getting stuck in a traffic jam.

And using 2 side road cver and aver again means that the tasks that were once hard, like spelling, get much easier and you make kess mistakes. Using side roads
encourages you to be creative. Maybe that's why so many successful artists, singers, athletes and business people have learning disabilities.

All the parts you need to be smart are in your brain, Nothing is missing or broken, The difference between your brain and one that doesn't have an LD is that your
brain gets traffic jams on certain highways, That means that it takes your cars longer fo travel to information garages, Eventually, they do get there.

Griffin’'s new way of thinking

Not lorng after I met Griffin his teacher emailed me a classroon anecdote, She overheard Griffin and a friend practicing their speeches for the student council. As
Griffin struggled to read his speach, his friend sensed that Griffin was becoming alarmingly frustrated and offered to take s break. Instead, Griffin smiled and said,
"that's okay, there's just a traffic jam going on in my head right now. I get annoyed but I'll be okay,” e

About the author

Dr, Ania Siwek, Psy.D,, is a School-Clinical Child Psychologist currently in private practice in Manhattan and Westchester, N.Y., working with children, adclescents, and

young adulls. Her specialties include anxiety, depression, ADD/ADHD and Learning Disabifities. Previously she served for seven years as a school-based psychologist
for students with language-based learning disabilities.
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What do we mean by disclosure?

For parents it means letting your child or adolescent know that they have “an identifiable,
commen, measurable, and treatable condition.” Frustration, seif-blame, and low motivation may
be avoided or reduced when a student has a basic understanding of their learning challenges.

if there is less confusion or worry about learming problems in the classroom, there is more
energy for learning.

Disclosure at school, college, university or the workplace means an approach to inform an
instructor, counsellor, employer (potential employer) of a disability that needs to be addressed
and accommodated. A “hidden disability” like an LD, ADHD or mental health problem does not
need to be disclosed; however, without declaration of a disability the organization or institution
will not be aware of the need to accommodate. In Ontario, these all qualify as disabilities
(according to the Ontario Human Rights Commission) for which reasonable accommodations
(l.e., those that do not cause “undue hardships” to the facilty in terms of expense or operations)
need to be provided. The timing and the content beyond what the disability is at the discretion
of the individual. The expectation of confidentiality remains a right of the individual.

Elementary School

Starting point for disclosure is at the beginning of the assessment process before your child
has even met the practitioner who will be doing the assessment. Typically, the first session is
with parent(s)/or caregiver(s) to obtain a history and to pin down the questions you wouid like to

have answered by the assessment. If you are uncertain about how to describe the process, ask
your psychologist or psychological associate for some guidance.

You can set the stage for "buy in” with the process by offering a straightforward explanation that
is geared to your child’s age and way you understand he/she takes in information. Using a
metaphor (e.g., sports team with different members playing a role; science/detective team
collecting information to figure out a mystery; family working together to put together a puzzle,
build something, make a meal etc.) that your child might relate to can be helpful. It will be
important to put forward the idea that you, your child, the school and the person doing the
assessment will be working together.

Briefly describe what you know will happen (e.g., doing different activities) and when — letting
your child know through your body language, facial expression, and words that you have
confidence that this will be a positive experience and that you trust and like the person they will
be seeing. If you have worries about how your child will do with testing, discuss this in advance.

85 Norfolk St, Suite 208, Guelph. ON N1H 414
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with your psychology professional. You can let them know things that will set them at ease, help them
manage fidgetiness and focus, improve co-operation etc.

Some children will iike to know lots of information, and others will not. Both responses are OK and may
reflect personality differences in how they adapt to new situations or cope with stress. Answer his or her
questions clearly — keeping in mind the general parenting advice about other “tricky” topics like sex — just
answer the question being asked. If you don't know the answer to a question, let your child know you will
find out or that you can ask at the first session.

Even if you have done your best to set the stage, some children will not remember what you told them.
Don’t worry or be embarrassed when you meet the practitioner — this happens a lot ~ and he or she will
go over the basics and fill in any gaps.

After the assessment is completed, the feedback will be shared with you in an interview and in written
form with a report. This can be a long meeting with lots of words! Sometimes when children reach 10-12
years of age, they may be given the option of attending alt or part of this. Many clinicians will offer a
mini-feedback with your child as well — tailored to their attention span, tolerance for the “spotlight”, and
vocabulary and comprehension. Visual tools may be used to support the presentation, and they may be
given a summary sheet {0 take home. This can be an important process, not just for what is said but
also demonstrate respect and appreciation for the child's involvement. Again, we are setting the stage
for them to be involved in their education and ultimately their ability to advocate for themselves.

The concept of LD can be difficult for a child to understand because it can be complex and subtle.
Children often draw a direct line between struggling at school with something like reading or math and
being “stupid” or “not as smart as others.” Unfortunately, they have also had this idea reinforced by
others’ comments. By the time a child reaches the age of seven or $0, he or she has become much
more “tuned in to how they compare with others — they pay attention and notice. All of this can make the
idea of being intelligent and even sometimes having special talents, but not being able to read or spell as
well as most kids, very difficult to grasp. It may take a while, and lots of experiences (especially if a
child’s sense of competence has been challenged or discouragement has started to set in).

A simple explanation is usually the best, and information does not need to be provided alf at
once. Rick Lavoie, in an article on the Attitude website, highlights a few important details to include in
your ongoing discussion:
« Remind your child that they are capable of learning (you can give clear examples of this in a
variety of situations from school or outside of like athletics, music, art etc).
e Explain that they iearn in a way that is unigue to them, and may require them to participate in
activities and programmes that are different than those of their peers or siblings.
» Their unique learning style will pose challenges for them with some activities, and so it take them
longer to master some skills. They may need to keep trying, and stick with things before feeling
like they are successful. Reassure them that they will “finish the race” but they may need to take a
different route to get there.
« Their learning disability or difference is not their fault, and they have the support of home and
school.

85 Norfolk 5t, Suite 208, Guelph. ON N1H 4}4
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Putting your child’s “profile” in the context of all people of all ages having preferences in they way they
learn can be helpful. The LDAQ Soar booklet also describes this can be referred to as a leamning style
and refers to different modalities — reading, listening, doing, watching, and talking. There are also
leamning abilities - strengths and weaknesses. The psychoeducational assessment should have provided
information about both of these areas. When describing this you might want to share your own
experiences and self-reflection on your style/abilities. You might ask your youngster to give their opinion
of what they've noticed about you (if you're brave!) re: learning.

You can also talk about struggles you experienced growing up (or even as an adult) learning how to do
something. Those of us who have not grown up as digital natives are not nearly as technologically
savvy, or skilled at videogames as our children ~ so this can be a good example. You can use this to talk
about how you copel

Including conversations with your child about their strengths can be helpful as well, but it will be important
to “keep it real.” Children are pretty good detectives when it comes to false compliments, or exaggerated
reactions to accomplishments. A list of strengths in different areas has been provided to help you have
this conversation, and maybe even broaden your perspective on characteristics and skills that shouid be
noticed.

One of the most important aspects of this discussion is what will happen now to make things go more
smoothly in the future. Emphasize working smarter not harder — sometimes children think they are
going to have to spend even more time with school work. Here, you can talk about leveling the playing
field by removing obstacles to learning (e.g., oo much printing on a page), changing the way a subject is
taught/explained, offering some strategiesftipsitricks to tearning subject matter (i.e., toolbox), providing
access to technology. Engaging your child, if they are ready and able to do this kind of probiem solving,
in the discussion of what they think might help is ideat.

You can mention or discuss how research is showing us that the brain continues to develop throughout
or lifetime, and that it can change by using it and ‘exercising” it by trying new ways of learning and
practicing. New connections can be made — there is hope that things will get better.

Talking with your son or daughter about privacy, and that they have control over who to share information
with will be important. This can be especially important for a youngster who may lack “filters” or who acts
impulsively. Also, respecting their need for confidentiality within the family and among other adults is
your obligation,

The role of effort (vs. making attributions related to traits) shouid be an underlying theme moving
forward. Similarly, LD needs to be framed as an explanation for what is happening with regard
to learning, but not as an excuse.

Knowledge is power.
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High School and Beyond

Students with a diagnosed LD, even those who may have been relieved to understand why they
were having academic problems as a younger child, may struggle to acknowledge their continued
difficuities as they transition into secondary school or coliege/university.

The desire to “fit in” and belong with their peer group trumps the potential benefits using assistive
technology or seeking academic support. Concerns about being or looking different from the
mainstream can be very strong. Fears that they are or may be perceived as “stupid” may resurface
with a vengeance.

Another developmental task for teens and young adults is to establish their independence from
parents and other adults. Sometimes this translates into wanting to try to succeed without anyone’s
advice, support, or practical help. Attempts to provide the aforementioned assistance may be met
with anger and rejection.

Practical roadblocks may interfere with seeking assistance. For example, students with a nonverbal
LD who have visual-spatiai deficits may have difficulty navigating the larger high school or university
environment. They may get frustrated trying to find the student success centre and give up.
Similarly, the need to move quickly from one class to another may challenge the student with slower
processing speed to formulate his/her thoughts quickly enough to ask a teacher or instructor for heip
at the end of class.

Expectations for self-advocacy and independence in secondary school can be dramatically different
than in elementary school. Implementation of an Individual Education Plan (IEP) can look very
different, and requires more effort from the student (and parents). There tends to be less oversight
and monitoring by individual teachers, or the school’s resource staff. Special education resources
are offered, teachers (especially in math/science) regularly offer extra help during lunch hours/after
schoal, librarians can be a great resource for accessing resources for projects — but the student
needs to take the initiative in using them

For college/university, documentation is required to verify the LD and the student must him or herself
initiate contact with the student success centre to access accommodations and other supports. No
one will seek them out!

Anxiety, a not uncommon cousin to an LD, about approaching a teacher or instructor may prevent
students from disclosing the need for accommodation or extra help. This may result in
delay/avoidance, procrastination with assignments, and becoming overwhelmed by mid-semester.
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How you can help now and in the future....

Start early and revisit the LD issue often throughout a student’s educational career. Create a shared
vocabulary for discussing learning differences and style. Respect you son or daughter's privacy
within and outside the family. At the same time, it is important to keep the LD diagnosis in its place —
itis a part of, but does not define who your child is!

Share your own experiences with formal education/learning as weli as your own self-awareness of
strengths/weaknesses. Invite them to help you solve problems that allow them to demonstrate their
knowledge and competence (e.g., digital technology, mechanics, drawing etc.). Link their heip to
their strengths (e.g., skill with tools) and effort.

Model asking for help/ciarification, running into a roadblock and working through it, coping with
disappointmentfrustration, self-advocacy.

Involve students in outside activities that focus on their strengths and interests.

Your role needs to shift from director to facilitator as your child moves into adolescence and young
adulthood. Provide the tools for success. Be there for encouragement, problem-soiving/trouble

shooting, and the provision of an envirocnment at home that is conducive to tearning (whatever that
means for your student’s preferred learning style).

“Outsource” homework/assignment completion, if it becomes too fraught with emotion and conflict.

Involve the student in school meetings about their IEP or other relevant issues (timing will depend on
your student’s maturity/readiness). Prepare them for meetings by reviewing what the agenda will be,

discuss their role (e.g., observer/listener, self-advocate), chat about what issues they would like to
raise or have you mention in a meeting.

Demonstrate to your student that you value education through your own actions. At the secondary
school level, participating in school council can help to keep you informed about resources available,
deadlines (e.g., application for special programmes like CELP or admission to postsecondary), and
programmes that may be of value to your student. Often such information resides in the bottom of
knapsacks. It can help you develop supportive retationships with other parents as well.

Help your student translate their learning differences, skills and interests into everyday behaviours
and experiences.

We live in a culture that can set people up for unnecessary disappointment and feelings of failure by
suggesting that you can be anyone or anything you want. Very few talented and competent teenage
hockey players make it to the NHL. Aiways have a plan B or plan C.
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Support your student to set realistic goals for postsecondary education and career. Although it is
important to dream big and think about many possibilities for the future as a young person;
supporting a dream that is outside the realm of possibility does not do your child any favours. If your
student has really struggled to obtain credits in science — even with appropriate supports and
accommodations; then becoming a vet is not likely an achievable goal. Becoming a vet tech,
however, may be.

Participation in summer jobs, volunteer opportunities, and co-operative iearning experiences are a

great way to help your student make decisions about what they would like to do in the future without
having to make a longterm commitment. They can learn some of the “soft skills” — time
management, following direction, customer service etc, — here as well.
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A0S Childd Strengths Checklist

Building On Strengihs

Types of Strengths in Kids

Ly Amanda Morin ) & " 4

Chileren have many different kinds of strengths. Soimelimes these strengths are olvious,

like when a kid is really good at drawing or playing sports. But some strengths can be

harder to notice—like being a good listener or working well in groups.

Recognizing and talking albout these strengths can help your child thrive. This is
cuspacially true Tor kids who are struggling in school. Use this list to help identify your

shild’s st

Charactor Strengths
= Honest and trustworthy

Hlinsevndarsioud orgleiviends-feelingsferapowering-your-childfouilding-on-sirengihsitypes-of-strenaths-in-kids W



1012009 Chilid Strengths Checldist
« Caring and kind
« Helpful
» Empathetic
o foyal

s [Hardworking

+

Legilien

i

o Independent
e Cooperative
e [Eager

o Curious

Social Strengths

« Shares, takes tuins, and can compromise

o Tries to be a goocdl conversation pritoer and not intersupt too much
o Puts effort into making friends and keeping them

o |s o good listener

o |ikes to help and is sensitive to the needs of others

o Accepts differences in others

s Asks for help when needed

» Has ways of coping when frygtrated (e not hitting)

o Khows when it's OK 1o follow the crowd and when to resist pect pressure:
« Accenls personal responsibility for actions (good and had)

o Canbe redirected eway from a negalive situation to a positive one

= Doesn't argue when told by adults what to do

o Tolis the truth and gan epologize when needaed

s Flas a good sense of humor

Lancguage Strengths

o Lises words to express neads, wants, and ideas
e Likes tallding to poople
o Participates in discussions al home, at school, and with friends

o Can change tone of voice when telliing a story of asking a question.

o Tells stories that have a clear beginning, middle, and end

o Uses age-appropriate grammar

o Usos lots of words and Hlces tearndig ey veerds

o Likas learning the words in songs

o Likes listening to storias

o Cananswer “who,” “what," “when,” “whore,” "why,” and "how” questions in
conversation (or about a story)

o Understands joles, puns, and sarcasin

hilpes:ivee . amiderstond orglon/itiends-feelingsfempowering-yaur-chitufuilding- on-sirengthsftypas-of-strengths-in-kids
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Child Strengths Checlklist

cracy Strencths

Can rhyme and do other tasks that involve understanding the spound structuie of

words

Znjoys reading or being read to

Seeks oul fun things 1o read like magazines and comic books

Can sound out yunfamiliar words

Can easily recognize gight words

Understands and Uses written information (lilke following written diroctions)
Can remember datails and retell stories afler reading them

Can make predictions hased on what’s happenad so far i a story

Can pause when reading and return to that sentence after being interrupted
Feads with expression, like the way an actor talks on TV shows

Can flgure out what new words mean by looking at the context or asking questions

Makes connections between reading material and personat expericnces

Wit and Logic Strengths

B}

Has sirong numiar sense, lilke being able to quickly compare droups of items and
krnow which is lairger and which is sinaller

Sees and understonds patterns in natura and in numbors

Remambers math facts (ke 5+ 4 = 9)

Can do mental math (“in your head”)

Usas miath concepts in the real wortd (like cutling a recipea in half)

Undarstands math terms used in word problotns

Solves puzzles oy word problems

Likes playing ganes that involve stratagy, like chess

Likes taking things apart and figuring out how thoy work

Study Sikills Strongths

Understands and seis goals

Can plan ahead

{s a solf-starter

Can ighore distrastions and stay Tocused on tasls

Can think about something in more than one way (foxible thinking)

Keeps information in mind long enough to use it in sorne way (working mernory)

Orijanizes thouglhts and physical items like a backpacik
Follows rules and routines well

Can keep track of time and obligations

Can recognize and Lry to control “big feelings”

Bijog:enane s arslond .arafenflisnds-feclingsiorpowering-your-child/bailding-on-sirengthsfiypes-of-strengths-in-kids
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Chilid Strengths Checklist
o Can pause to think through decisions or choices
o Can learn Trom mistokes and sclve problems
o Belf-advocatos/asks for holp
o Canwork or play independently
o Works well/gets along well ohe-on--one
o Works weil/gets along well in groups

o Has a growth mindset and belioves skills can improve with offort

Oiher Strengths and Talents

a |y creative

» |Likes drawing and doodling

o Can dance, act, sing, o play a musicat instrurment

o Can swim or play sporls

= Proctices yoga, mindfuliiess, or maditation

o |s gentle with animals and/or younger children

s [njoys entertaining poople by teliing jokes or stories
e Likes doing comimunity service projects

o Likaes problem-solving in video gamos

Get tips on how to tatk_to your child about strengths and challengg i You may alao wani

i try 3 hands-on activity to identify your child's strengths ~one you and your child cain

work on together. If your child has an 52, you might want to do this hefore your next Ik

meeting.

While your ehild’s strengths are top of inind, learn about the brst ways to praise your

chitcd’s afforts and achicvemants, You can also download activities to help your childd

develon a growth mindset.

8 " 4y 8" o
ey Toleaways
= |dentifying kids' strongths s just as imporiant as focusing on tholr challenges.

o Some strongths may bo casier to notice tan othars,

o Developing a growih mitidset can heln kids impreve executive funcrion and othor

kinds of strengths.
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