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0 Have compassion for asynchrony 

0 Provide safe spaces and communication 

0 Listen co their needs 

0 Identify their learning styles 

0 Provide appropriate supports in and out of the classroom 

0 Allow chem co learn at their own pace 

0 Nurture strengths and challenged areas equally 

0 Provide more opportunities for success than failure 

0 Encourage unique chinking 

0 Help chem identify their passions 

0 Give them opportunity to engage in activities with like­
minded peers 

For my little absent-minded professor, a simple solution was 
creating a single homework folder chat was turned in to his home­
room teacher at the start of the day. This gave him a foundation and a 
simple repetitive cask, which then translated into positive behavior and 
feelings of success. Ultimately, we changed the mind-body connec­
tion with a positive solution. Also, chis coincided with his natural 
development, as his executive functioning skms caught up with his 
neurodiverse mind. Mary Oliver wrote, "In creative work-creative 
work of all kinds-those who are the world's working artists are not 
trying to help the world go around, but forward." 

le is our job as a society to find creative solutions to help these 
children thrive and move forward into the space of imagining a future 
with all shapes and sizes of neurodiversicy as a way oflife. As guides, 
we need to allow space and time for the bright mind to break free from 
1 he ordinary, experience the extraordinary, and then awaken to life. 

Spectrum of Light 
There is a sweet spot in human sight for visualizing color in the 

mnge oF 390 to 700 nanometers, but the spectrum oflight is much 
L!f't:ircr. includine- unseen (co us) infrared :ind ulrraviolcr lirrhr. We 

From Tetreault, N.A. (2021). Insight into a bright 
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Best ways to support asynchronous learners:



experience. A number of things naturally happen In the brain when 
we're learning something new, when the material i engaging and 
motivating. There is an inRux of positive neurotransmitters, like 
dopamine, that reward for positive long-lasting learning. The bottom 
line is children want to learn. Children are naturally motivated and 
curious. When these children have material that is meaningful, the 
motivation and learning naturally follows. When we see demotiva­
tion or unmotivated behaviors, we know we are getting a look at the 
effects of trauma. The behavior shows us where we can implement 
new techniques to facilitate learning and allow our bright kids to 

express their gifts in a safe environment. 

Neurotypes 
Unpacking brain types and the origin of behaviors, it can be useful 

to consider this snapshot view into a variety of neurotypes: 

O Gifted: the gifted person has expanded processing and cogni­
tion related to intellectual, imaginational, creative, emotional, 
sensory, and/or physical processing and behaviors. This is 
related to brain volume, processing and networks revealed 
through MRI, fMRI and ocher neuroimaging techniques. 
Brain anatomy and bodily receptiviry have implications for 
neuro-body experiences for ways of being and navigating in 
the world. 

o Twice-exceptional ("2e"): Having an extraordinary gift and a
challenge that can mask an individual's true ability and perfor­
mance measures. Often brain anatomy and wiring reveal
differences that are expressed in behavioral, social, emotional, 
mental, physical, and intellectual processing. Often 2e indi­
viduals are challenging to identify because standard testing
is all over the map and they may appear average across the
board. Often observed as asynchronous brain development,
asynchronous behaviors and asynchronous performance. 

o Sensory Sensitivity and Processing Enhancements and

Differences: Volume and brain wiring within a single sensory
brain region or across all five sensory domains. There can be 

enhan cments within the sensory nervous sy stem across the 
body and brain for the known sensory systems including 
hearing, sight, couch, taste, and smell. This enhanced 
processing can lead to differential sensory experience that can 
be elevated, altered, and even so overstimulating that otdi­
nary experience verges on ecstasy and/or pain. Differences in 
sensory processing can appear in identifications and different 
learning styles such as auditory processing differences, dyslexia, 
dysc.-ilculia, challenges with reading, writing, spelling, execu­
tive functioning, emotional regulation, and body regulation. 

0 Emotional Brain-Anxiety & Depression: Differences 
in emotional processing in the brain and differential brain 
anatomy and circuitry in which circuitry parallels enhance­
ments in behavioral, motor, sensory and emotional responses. 
Elevated response ro perceived and imagined anticipation 
of fear. There are known functional brain differences in 
individuals who experience an increase in anxiety and there 
are often elevated sensory experiences due to brain wiring 
and processing. Understanding the origin of the anxiery 
is essential in guiding the individual. A child chat appears 
unmotivated and disengaged can be experiencing anxiety 
and/or depression. 

0 ADHD active/inactive: Differenr modes of actenrional focus. 
Active artenrion, and hyper-focus, and inactive attention, 
spaced out. Executive functioning, working memory, long 
term memory, and managing differences. Brain processing 
differences chat have emotional, behavioral and sensory impli­
cations for enhancements and intensities related to attention. 

Autism Spectrum Disorder (ASD): Divergent modes of social 
and emotional interaction. Processing, neuroanatomy and 

brain wiring that is different for perceiving the environment 
and internal states. Wiring and processing the foundation 
of unconventional being and experiencing che world across 
sensory, motor, emotional, imaginational, mental, and physical 
domains. Distinct communication patterns. 








